The purpose of this research is to examine whether using feature films in video lessons has an effect on the development of listening skills of students or not. The research has been conducted at one of the state universities in Black Sea region of Turkey with 126 students. The students watched and listened to only the sentences taken from categorized feature films. In the research, the Factorial Research Design, one of the quasi-experimental designs, was used. At the end of the research, it was found out that categories of the films did not make statistically significant difference in the success of the students while there was a statistically significant difference in the success of male students in each film categories with long length in respect of short replicas.
Introduction

Introduce the Problem
Nowadays, students are surrounded by information from several sources and reaching information becomes more important every day. In order to cope with the challenges of this intensity of information faced by students at school which they will also face in the business World, they need to develop different and more useful methods than those previously used. The reason for existence of students in Turkey who had received English training for years but cannot speak the language plays a significant role in the subjects studied. The skills of "speaking" and "listening" in learning a foreign language necessitate the students not only to add new vocal skills on the sounds they hear and innate but also to use those skills to understand the new voices they hear in the second language and try to spell that with a voice close to that language; and the purpose in teaching "listening" is to provide the students with an ability to recognize the sounds in a foreign language, to realize the changes in meaning caused by accenting and intonation and to understand the message coming from the speaker clearly and fully (Demirel, 2004) . As Demirel (2004) and Aküzel (2006) have mentioned, the purpose of giving importance to listening skills and to conduct listening activities is to make the students give the accurate response in real cases and dialogs they will face in real life in which they will communicate by using their foreign language. When compared with other skills, listening activities should consist of activities closer to real life and the related evaluations and measurements. Listening activities conducted within the classroom are naturally not suitable for real life situations. Therefore, it will be more appropriate to provide the students with dialogs that include characteristics from real-life in order to make them understand the real life talks (Aküzel, 2006) . Furthermore, according to Ur (1996) , as only a few of real life speeches and talks are made just as reading a plain text out and normally we do not answer any comprehension questions after the speech to know whether we understand the daily life speeches or not, the listening studies in the classroom should not be based on texts or dialogs read which are followed by comprehension questions about these texts or dialogs afterwards. Also, it can be said that listening exercises with a closer perspective to real-life situations can be more attractive and motivating than fictional ones. On the other hand, one of the methods to build the listening skill for students in foreign language is teaching with videos. In video teaching, images accompany the sound and this encourages the students to become more motivated and interested in learning the language. That students listen to the dialogs on the screen accompanied visually in a meaningful environment is closerto the video. In addition to this; they will have the opportunity to capture the background, linguistic tips and non-verbal communication (Wilkinson, 1984) . Watts (1989) has observed that the students learning French in England have watched French TV series and this has helped the students getting actively engaged in the learning process and the learning process has become entertaining and it has generally increased the motivation and success of students in foreign language learning. The studies of Keene (2006) and Jeng, Wang and Huang (2009) on the videos' realistic contexts providing the students with acquisition of language; the study of Brown (2010) which uses authentic movies in order to make the students gain vocabulary learning skills; the study of Winnie (2010) that measures the understanding skill of students; the study of Gahlorei and Tabatabei (2011) on teaching the English idioms to students by making them watch short clips from movies and by using traditional methods are some examples on foreign language acquisition by using authentic movies. Video clips can help the students in various ways with the audiovisual knowledge transfer they provide. Some of these ways are having a main idea from the communicative situations in the video, to understand the meaning of words they do not know and to organize the linguistic structures and to establish a scheme for each situational context (Kitajima & Lyman, 1998) .
Explore Importance of the Problem
Foreign language teaching and learning is a multi-dimensional concept with a broad scope. According to Levy and Hubbard (2005) , foreign language learning is hard due to the interrelated dimensions that need to be comprehended. Traditionally, foreign language teaching aims to improve four skills (reading, writing, listening, speaking) of students and the teachers mostly focus on making the students gain listening, understanding and communication skills which are more important for foreign language learning. The mostly used tools during this process are the multimedia technologies and the resources provided to education via this technology. A number of language educators (Cronbach & Snow, 1977) have accepted that utilization of multimedia is indispensable in language learning. Teachers using multimedia in their lectures have indicated that this made their lectures more entertaining and interesting for students. Multimedia presents all emotional methods together and makes the students interact, therefore, it has been a significant tool for language learning. As utilization of multimedia attracts the attention of students due to audiovisual and real life situations; it has a huge impact on students' motivation and will of actively participating in language learning. In addition to these, Florence (2009) has stated that movies present the daily speaking language within their real contexts and therefore they are more valuable and richer sources than videos specifically designed for English teaching.
The primary goal of this study is to use video as one of the multimedia tools in order to measure the level of understanding for the sentence structures built by Simple Present Tense in the video clips extracted from authentic movies as a supplement for fictional videos used in English teaching and to research whether this has any impact on the listening skills of students or not.
Sub problems
1. Is there a difference in the success level of students according to categories of authentic movies (horror, adventure, drama)? 2. Is there a difference in the success level of students in terms of gender regarding the video clips extracted from authentic movies? 3. Is there a significant difference in the student success depending on the categories of authentic movies in the length of video clips extracted?
Method
In this section, research model, research group, data collection and data analysis are presented.
Research Model
One of the quasi-experimental study designs, the factorial design was used in this study (Creswell, 2002) . The purpose of choosing this study design is to observe the impact of different experimental applications on experimental groups. By using the factorial study design, the impact of parts with different lengths from different movies on the success of students' understanding of what they hear was studied. The study design used in this research is illustrated in Table 1 . 
Resarch Group and Data Collection
Data for this research are obtained from three experimental groups participating in different implementations stated above. The data obtained from the determination of the impact of experimental transaction implemented to the groups on their ability to understand what they hear and the comparison of those are interpreted in terms of causality.
Within the scope of the implementation process, experiment groups have accessed to clips extracted from authentic movies with different content (Horror, adventure and drama) for a month at the laboratory courses in school. The students were asked to write down the sentences they heard from the clips. These sentences were compared with the original sentences from the clips, evaluated by using a gradual scoring scale and according to the number of words they wrote down accurately; thereby the differences at the level of understanding what they hear was determined.
Data Analysis
Moodle Internet-based course preparation system version 1.9.7 was used as the data gathering tool whereas gradual scoring scale (rubric) was used in order to determine the cases of understanding what they hear. Five item gradual scoring scale developed by the researcher and with the expert opinion was used to collect data. The gradual scoring scale with items is illustrated in Table 2 . Table 2 . Gradual scoring scale
Student wrote down one or two words from the speech sentence, the sentence is meaningless. LEVEL 2 Student wrote down approximately 1/2 of the words from the sentence, the sentence does not provide the full meaning. LEVEL 3
Student wrote down more than 1/2 f the words from the sentence, the meaning of the sentence is almost there. LEVEL 4 Student has complete 3/4 of the sentence, with some misspelling in some words. The meaning of sentence is apprehended. LEVEL 5
Student wrote down the sentence complete and full.
According to this scale, the score students will receive when they write down a sentence correct was determined by rating the number of accurately written words and the total number of words in the sentence. The process of evaluation can be summarized as below:
For Example: Evaluation for a student who wrote 3 out of 5 words in a sentence: Score for the accurate writing of a word: Total number of words in the sentence /5/5/5=1 Each correct word is 1 point. Student wrote 3 words accurately: The score will be 3x1=3. For Example: Evaluation for a student who wrote 8 out of 13 words in a sentence: Score for the accurate writing of a word: Total number of words in the sentence /5/5/13=0.384 Each correct word is 0.384 point. Student wrote 8 words accurately: The score will be 8x0,384=3.07. Calculated scores were rounded. Etc.: If the score after calculation was 4.40, it was evaluated as 4; whereas 4.60 was evaluated as 5.
At the first phase of the experimental transaction, the classes to participate in implementation were determined. The implementation was carried out in all of the classes being taught at the same level of course in order to keep the foreign language levels closer to each other. To ensure the equality of foreign language levels, the current status was tested by reviewing the examination results of students and obtaining the opinions of lecturers.
The video clips that experimental groups watched passed through a long and rigorous preparatory phase before uploading into Moodle. These steps were followed:
a. The movies for sample groups were determined from the latest movies that will be watched with great interest.
b. Movies were selected by the researcher, and the appropriate ones were chosen suitable to use in implementation.
c. The parts of movies with Simple Present Tense were selected and the time range of these parts was determined. A total number of parts selected is 75.
d. Selected parts were assembled by the researcher and transformed into video clips. They were grouped as long and short clips. Short clips consist of 1-5 words and long clips consist of 6-20 words.
e. 75 parts were reviewed again and 60 parts were included to the research on the basis of their suitability with the purpose of this implementation, suitability with the level of students and in accordance with the words suitable to Language Preparatory Program.
After the selection and classification of clips were completed; categories of Horror, Adventure and Drama were generated in Moodle and under each category, study pages with 20 video clips (10 short, 10 long) were added. User accounts were generated for students' access to the content. Moodle program was programmed in a way to give the students only 5 attempts to watch and listen to the clip.
The collaboration was made with the teachers of participant classes and the students regularly participated in the application for 1 month. Students were made to watch the Horror, Adventure and Drama categories in an order and one by one. So, the implementation was more systematic. Periodical meetings were conducted with teachers, and directions were made about the challenging parts of implementation in order to manage the process better.
Results
This section includes the results reached by using the scores obtained by experimental groups by answering the computer-based video courses and the data obtained. Descriptive statistics of experimental groups, distribution of scores obtained from implementation, sub problems and the summary of findings were mentioned, in respective order. The descriptive statistics of scores for video categories are illustrated in Table 3 . The data obtained from the research were examined by conducting Kolmogorov-Smirnov test and it emerged that the data had a normal distribution for all the groups and the analysis was conducted by parametric tests.
Results about the First Research Question
"Is there a difference on the success level of students according to categories of authentic movies (horror, adventure, drama)?" was the first research question and One-way ANOVA was used to analyze this. The results of One-way ANOVA conducted for first research question is illustrated in Table 4 . As it can be seen from one-way ANOVA results, there is no significant difference between the video categories students watched within the scope of implementation and their level of success F (2, 375)= 2.47; p > 0.05. The success of students did not change according to film categories. It can be said that the development of listening abilities of students did not differ according to movie genres watched.
Results about the Second Research Question
"Is there a difference on the success level of students in terms of gender regarding the video clips extracted from authentic movies?" was the second research question and t test was implemented for independent groups. Results are illustrated in Table 5 . It was observed that the average score of the females on short clips in the drama category was 40.65 (S=6.04) and the average score for males was 42.31 (S=4.18). In other words, there was no significant difference between the scores of male and female participants in short clips under the drama category (t(124)= -1.732; p>0.05). Similarly, it was observed that the average score of the females on long clips in the drama category was 34.58 (S=9.42) and the average score for males was 37.96 (S=8.89). It was determined that there was a difference between the scores of male and female participants in long clips in terms of male participants (t(124)= -2.041; p<0.05). It was observed that the average score of the females in total score was 75.23 (S=13.17) and the average score for males was 80.27 (S=11.46). In addition to these it was revealed that the difference between averages was statistically not significant (p,0.026<0.05). In other words, there was a significant difference between the male and female participants under the drama category in favor of male participants (t(124)= -2.246; p>0.05). It was observed that the average score of the females on short clips in horror category was 40.3 (S=8.03) and the average score for males was 40.62 (S=7.61). In other words, there was no significant difference between the scores of male and female participants in short clips (t(124)= -.386; p>0.05). It was observed that the average score of the females on long clips was 32.27 (S=7.41) and the average score for males was 35.40 (S=7.68). In other words, there was a significant difference between the male and female participants under the Horror category in favor of male participants (t(124)= -2.308; p<0.05). It was observed that the average score of the females in total score was 72.36 (S=13.10) and the average score for males was 75.03 (S=13.95). In other words, there was no significant difference between the scores of male and female participants in terms of total scores under the drama category (t(124)= -1.516; p>0.05). It was observed that the average score of the females on short clips in adventure category was 43.65 (S=5.75) and the average score for males was 45.85 (S=4.62). It emerged that there was a difference between the scores of male and female participants in short clips in favor of male participants (t(124)= -2.303; p<0.05). It was observed that the average score of the females on long clips was 30.41 (S=9.21) and the average score for males was 34.64 (S=8.89). Additionally, it was found out that there was a difference between the scores of male and female participants in long clips in favor of male participants (t(124)= -2.589; p<0.05) and the average score of the females in total score was 74.06 (S=13.68) while it was 80.50 (S=12.30) for males. It was also found out that the difference between averages was statistically significant (p,0.0076<0.05). In other words, there was a significant difference between the male and female participants under the Adventure category in favor of male participants (t(124)= -2.724; p>0.05). Therefore, it can be concluded that male students easily used their ability to understand what they listened as they are considered to be more addicted to Adventure movies.
Results about the Third Research Question
"Is there a significant difference in the student success depending on the categories of authentic movies n the length of video clips extracted?" was the third research question and One-way ANOVA was used to analyze this. The results of One-way ANOVA conducted for third research question is illustrated in Table 8 . As it can be seen from one-way ANOVA results, there was a significant difference between the number of words in the videos watched within the scope of implementation and their level of success F (11, 1500)= 135.997; p > 0.05. The success of students in the implementation changed according to the number of words in the video. It can be said that the amount of words created a difference on the skill to understand. Tukey, one of the Post-hoc tests (Table 9 ) revealed where the difference was among videos at different categories and length. Table 9 is analyzed, it seems obvious that there was a significant difference among the points obtained from all movie sequences, except for one category (p=0.000). Only the score for drama short length clips evaluation and horror long length clips evaluations did not reveal any significant differences (p= 1.000). According to the length of movie segments, there was a significant difference between the success of students in terms of short length clips. Therefore it can be concluded that movie categories and length had an impact on the student success in terms of understanding what they listen.
Discussion and Conclusion
This study was examined the level of impact of clips extracted from authentic movies with different categories (horror, adventure, drama) and different length (long and short) on the listening skill levels of students. The primary conclusions reached in the study are:
There was no significant difference between the categories of authentic movies (horror, adventure, drama) and the success of students. There was a significant difference in favor of male students in short and long sequences and total score for the skill of understanding what they listen. There was a significant difference in favor of short clips, depending on the length of speech texts in video clips extracted from authentic movies. There was a significant difference on the student success depending on the categories of authentic movies in the length of video clips extracted. It was observed that there was no significant difference only in the score obtained for drama short word number evaluation and horror long word number evaluation. Similar studies related to the research problems of this study can be evaluated, the results can be put under three titles and the reasons can be revealed.
The main reason why the clips extracted from movies with different categories (horror, adventure, drama) did not have any significant impact on student success in terms of improving the listening capability may be the short sequence of clips and that the students' inability to understand the category of movies while they were watching the clip. Although one of the categories was named as long clips, the clip with the longest duration was about 7-10 seconds. So this was not sufficient to notice the category of the movie and to impact the success level according to movie category. Yet, in terms of improving the ability to listen, as stated by Hemei (1997) "a two-minute length video might be equal to one hour of class study; or a ten minute length program might be very useful for advanced level students."
On the other hand, it is possible to indicate that students are interested in popular horror, adventure and drama category and that each movie category will have the equal interest. Considering the fact that the types of short clips do not make a significant difference in the improvement of listening skill; it can be suggested that movies in each category are liked by teachers and students due to their rich content and students' motivation were at high levels no matter what the type of clip presented is (Hemei, 1997) .
The study also indicated that participants had a higher level of success in terms of listening skill when they worked with short clips. The main reason of this was that the students had recently started to learn a foreign language and this might have caused them a problem to remember and understand long sentences they listened. According to Stempleski (1992) , videos shorter than five minutes are usually enough for students who learn a foreign language. Chapters with two or three minutes might have an equal impact of other learning materials used during one hour of lecture. It should also be considered that this was the first time for students to engage in authentic movies. Implementing some courses at video lectures with authentic movies might make the students more familiar with the communication world in here. Jimin (2007) has stated that the presentation of audiovisual elements such as videos to students via computer technologies makes it easier for students to acquire the information and also contributes to students' period of retaining this information. Therefore, the failure in long clips during the study might have appeared due to the students' lack stemming from their first experience because as the length of clip increased, students success decreased. It can be inferred that this is normal for students who have a low-medium level of foreign language knowledge.
Another important point is their lack of using the proper listening strategies which will provide them success in listening processes. Listening strategies are the methods used when the understanding process is interrupted at any time during listening; to solve the problem and turn the process into a full and complete meaning (Chamot, 1995) . It is hard to assume that participants with a low-middle level of English will be successful in long clips without using these methods.
Another reason of failure in long clips might be that the participants could not establish a scheme in their listening processes. According to Rumelhart (1980) , a scheme is "the information structure used to represent the general concepts stored in memory". Audience uses linguistic and situational tips and even assumptions in order to create new schemes in his/her mind about the new information. But it is possible to say that the students in the study group do not have command on linguistic situations and therefore they could not evaluate the tips and make assumptions, which reveals the responsibility of teacher for choosing the appropriate video. Valderrama, Ocana and Sheremetov (2005) have indicated that it is hard to find the most appropriate films related with the subject, word and grammar structure to be taught to children and that there is still no systematic way. For instance "heading for" is a very widely used concept in English which we hear in movies a lot; and that it will be very beneficial for students to hear and see this within the context of a movie.
Teachers can choose "single scene approach" or "selective approach" for transferring information in a short time by using movies (Florence, 2009 ). In addition to this, students can become more familiar with any sentence established by English grammar structure at the courses where teachers use fictional (teaching) videos by stopping, rewinding, replaying and focusing on samples of usage; thereby helping the students to remember it for longer time periods and using them in sample sentences. Teachers have to consider the levels of foreign language and readiness of students while deciding on length and content intensity.
According to the results of this study; significant differences were observed in short and long movie sequences and the total score obtained from these sequences in favor of male students. The reason of this can be explained by the level of interest and readiness of female and male students for this implementation; although the listening skills of female students are better than male students (Eisenstein, 1982) . Krendl, Broihier and Fleetwood (1989) have emphasized that male students are more inclined to use computers when compared with female students. So in this study the lower level of female students to study in computer environment when compared with male students, or the possibility that adventure, horror or drama movies within the categories were not points of interest for them before could be some reasons for male students to be more successful. Another reason of this might be that the female students' effort to translate the lines they listened into Turkish in their minds. It might be possible for them to miss the real meaning while trying to translate.
Recommendations
The study can be repeated on different groups by choosing different movie categories. This might reveal the effectiveness of authentic movies on language learning. The success of male students in understanding what they listen for authentic movies can be in-depth analyzed in other studies. Additional categories such as medium, upper medium and advanced levels might be added to two movie length categories (long and short) and different clips with different number and duration of words with different levels might be developed. By doing so, the competencies of students in terms of understanding what they listen and English grammar can be measured by different implementation forms.
Participants could only access the application at laboratory courses. This application can be carried at the Internet and mobile environment and the students can access the videos any time they wish, which might be a subject of research whether this will have an impact on success level or not. The words and grammar structures within the authentic movies used in the application can be diversified, transformed into an audiovisual dictionary and grammar application via an appropriate computer program and might be presented as a useful source for students who learn English.
